Gramligne: Learning and Teaching Grammar in Text
for the Second Language Classroom (LLED 421/63()
Taught in French!

Si vous enseignez le francais ou en francais ...

Vous voulez peut-étre améliorer votre francgais écrit et réunir des ressources pour

votre classe. Dans ce cas, le cours Gramligne enseigné en ligne par la Faculté

d’Education de I'Université de Colombie-Britannique est pour vous!
e Tout le cours est offert en ligne
e Début en janvier 2010
e Gagnez 3 crédits (LLED 421) et améliorez votre francais écrit

Le cours est offert complétement en ligne et est créé spécialement pour les

personnes qui enseignent le frangais ou en frangais langue seconde et qui veulent

améliorer la précision de leur langage écrit et comprendre les structures
linguistiques nécessaires pour chaque type de communication/discours.

En prenant ce cours vous améliorerez votre compétence langagiére, votre

connaissance linguistique et métalinguistique ainsi que votre pédagogie de la

grammaire (voir plan de cours ci-dessous).

Instructeur: Monique Bournot-Trites, Ph.D.

Inscription: L'admission a UBC est requise. Cliquez ici pour trouver
I'information pour I'admission:
http://eplt.educ.ubc.ca/courses/courses.php#admission

Pré-requis: Les étudiants doivent déja parler frangais et le comprendre.

Site Internet:  http://eplt.educ.ubc.ca/courses/onlinecourses.php#L LED
(puis allez a LLED 421)

http://eplt.educ.ubc.ca/Zcourses/onlinecourses.php#LLED



http://eplt.educ.ubc.ca/courses/courses.php#admission
http://eplt.educ.ubc.ca/courses/onlinecourses.php#LLED
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THE UNIVERSITY OF BRITISH COLUMBIA
Faculty of Education

LLED 421 (3 credits)
Gramligne: Learning and teaching grammar in text for the second language
classroom [enseigné en francais]

COURSE INFORMATION

Department: Language and Literacy Education
Location: Online

Time: 13 weeks

Rationale

A lack of qualified teachers to teach in French as a second language program has been shown in
various research studies since 1996 (Day and Shapson,1996; Grimmett and Echols, 2000, 2001;
Macfarlane and Hart, 2002; Majhonovich,1990; Veilleux and Bournot-Trites,2005). In order to
teach French as a second language with a communicative approach, teachers need to be
competent in French and to have knowledge of second language teaching methods. Bayliss and
Vignola (2007), have found that teachers indicated a lack of teaching vocabulary knowledge in
the various domains of teaching, a need for a review of grammatical concepts, and for writing
practice, as well as knowledge about grammar pedagogy. The purpose of this course is to
respond to those needs.

Day, E., and Shapson, S. (1996). A national survey: French immersion teachers’ preparation and
their professional development needs. The Canadian Modern Language Review, 52, 248-
270.

Grimmett, P. P., and Echols, F. (2001). Teacher and administrator shortages in changing times:
Avoiding the dilemma of saving the train from hijackers to find there's no train left!
Prepared for the pan Canadian symposium on the research on education. Retrieved on
August 27, 2007 from http://www.cmec.ca/stats/pcera/symposium2001/indexe.asp

Grimmett, P. P., and Echols, F. H. (2000). Teacher and administrator shortages in changing
times. Canadian Journal of Education, 25(4), 328-343.

Macfarlane, A., and Hart, D. (2002). Shortages of French as a second language teachers: Views
of school districts, faculties of education and ministries of education. Ottawa: Canadian
Parents for French.

Majhanovich, S. (1990). Challenge for the 90’s: The problem of finding qualified staff for
French core and immersion programs. The Canadian Modern Language Review, 46(3),
452-468.

Veilleux, I. and Bournot-Trites, M. (2005). Standards for the language competence of French
immersion teachers: Is there a danger of erosion. Canadian Journal of Education, 28(3),
487-507.

Description

The purpose of this course is to help French as second language teachers to improve their
linguistic and metalinguistic knowledge in French as well as their pedagogy in grammar teaching
through a reflexive process of guided observation and analysis of language discourse in authentic



texts corresponding to different functions of language (i.e., past tense related to narration). They
will also learn how to teach text grammar with the same process in their classroom. A secondary
objective of the course is for teachers to collect resources to teach French in their classroom. The
course will be taught online over 13 weeks. The course is taught using Vista as all the activities
and explanations are online. An instructor gives feedback and organises online discussions.

Objectives

Students will:

» Become familiar with the latest research on grammar teaching in second language classrooms.

* Understand and recognize the communicative functions of texts (narrative, descriptive,
informative, injunctive, and argumentative) and the linguistic patterns associated with those
functions.

 Understand the rules of usage of the linguistic patterns corresponding to each type of text
through guided observation, and deduction.

 Apply their understanding and knowledge of the linguistic patterns in communicative games or
short messages.

* Practice to write texts with various communicative functions using the linguistic patterns
necessary to these communications.

* Prepare lessons to teach text grammar in their classroom.

» Understand how to search and collect resources that will help them teach language in their
classroom.

Texts
Website developed by Monique Bournot-Trites, Anne Simpson and Christine Joinville with a
grant of the BC Ministry of Education to UBC and SFU.

Content Outline (example)

Semaines Sujet Lectures ou devoir dQ
Semaine 1 Présentation de I’approche du | Bournot-Trites (2008)
cours et article de Bournot- Devoir di : fin de semaine 1
Trites
Semaines 2 et 3 Texte descriptif Module Texte descriptif
Devoir di : fin de semaine 3
Semaines 4 et 5 Texte narratif Module Texte narratif
Devoir di : fin de semaine 5
Semaines 6 et 7 Texte explicatif Module Texte explicatif
Devoir di : fin de semaine 7
Semaines 8 et 9 Texte injonctif Module Texte injonctif
Devoir di : fin de semaine 9
Semaines 10 et 11 | Texte argumentatif Module Texte argumentatif
Devoir di : fin de semaine 11
Semaines 12 et 13 | Discours direct et indirect Module Discours direct et indirect

Devoir di : fin de semaine 13
Semaine 14 Créer une mini-unité de Devoir di : fin de semainel4




| | grammaire

Evaluation

1. A written text for each module: descriptive, narrative, explicative, injunctive, argumentative,
and direct and indirect discourse (10% each = 60%0).
2. Participation by doing the activities on the Website and providing ideas of resources (10%0)
For each module, you will choose the activities on the website that correspond to your level
(intermediate or advanced) and send them to your instructor who will send you the correction.
For those who do the structural exercises online on the websites indicated, you will need to send
your instructor a list of the exercises you did with the Website addresses (explored through the
links and one discovered on your own) and a note of evaluation of the usefulness of those
exercises for your learning.
3. Discussions on line (10%0)
4. One text grammar mini unit on one linguistic pattern (20%)
At the end of the course, you will have to create a text grammar mini unit (about 5 lessons) on a
linguistic pattern you want to teach to your class.
You will have to indicate the grade and the language competency level of your students. For
example, Core French Grade 5, beginners.
Your mini-unit will be created on the model of the modules of the course with the following
elements:
a) The linguistic pattern you want to teach and its functions and rules of usage;
b) Your objectives;
c) A text of observation with explanations to show your students how that pattern is used in
conjunction with the communicative function of the text;
d) A text that your students can understand without help from the teacher with guided
questions to help them find out how the linguistic pattern is associated with the meaning
of the text (as done in the explanation 3;
e) Observation Réfléchie de la Langue: A new text with guided questions to help your
students to find the rules of usage of the linguistic pattern you want them to learn;
f) A task of communication (oral or written) in which your students will use the linguistic
pattern they have learned.

References

Adam, J. M. (1990). Eléments de linguistique textuelle. Bruxelles : Mardaga.

Andrews, S. J. (1999a). The metalinguistic awareness of Hong Kong secondary school teachers
of English. Doctoral thesis, University of Southampton.

Andrews, S. J. (1999b). Why do L2 teachers need to ‘know about language’?: Teacher
metalinguistic awareness and input for learning. Language and Education, 13(2), 161-77.

Andrews, S. J. (2001). The language awareness of the L2 teacher: Its impact upon pedagogical
practice. Language Awareness, 10(2 and 3), 75-90.

Andrews, S. J. (2003). Teacher language awareness and the professional knowledge base of the
L2 teacher. Language Awareness, 12(2), 81-95.

Andrews, S. J. (2006). The evolution of teachers’ language awareness. Language
Awareness,15(1), 1-18.



Bayliss, D., and Vignola, M.-J. (2000). Assessing language proficiency of FSL teacher
candidates: What makes a successful candidate? The Canadian Modern Language
Review, 57(2), 217-244.

Bayliss, D., and Vignola, M.-J. (2001). FSL teachers in French immersion: How good should
they be and how do they get there? In Canadian Parents for French (Ed.), The state of
French-second-language education in Canada 2001 (p. 20). Ottawa: Canadian Parents
for French,

Bayliss, D., and Vignola, M.-J. (2007). Training non-native second language teachers: The case
of anglophone FSL teachers candidates. The Canadian Modern Language Review, 63(3),
217-244.

Borg, S. (1998a). Talking about grammar in the foreign language classroom. Language
Awareness, 7(4), 159-75.

Borg, S. (1998b). Teachers’ pedagogical systems and grammar teaching: A qualitative study.
TESOL Quarterly, 32(1), 9-38.

Borg, S. (1999a). Studying teacher cognition in second language grammar teaching. System,
27(1), 19-31.

Borg, S. (1999b). Teacher cognition in second language grammar teaching. Doctoral thesis,
University of Exeter, Exeter, UK.

Borg, S. (1999c). Teachers’ theories in grammar teaching. ELT Journal, 53(3), 157-67.

Borg, S. (1999d). The use of grammatical terminology in the second language classroom: A
qualitative study of teachers’ practices and cognitions. Applied Linguistics, 20(1), 95-126.

Borg, S. (2001). Self-perception and practice in teaching grammar. ELT Journal, 55 (1), 21-9.

Borg, S. (2003a). Teacher cognition in grammar teaching: a literature review. Language
Awareness, 12( 2), 96-108.

Borg, S. (2003b). Teacher cognition in language teaching: a review of research on what language
teachers think, know, believe, and do. Language Teaching, 36(2), 81-1009.

Borg, S. (2006). The distinctive characteristics of foreign language teachers. Language Teaching
Research, 10(1), 1-29.

Bournot-Trites, M. (2008). Vision pour le soutien des acquis linguistiques des enseignants de
FSL. Canadian Journal of Applied Linguistics. 11(1), 21-39. (Special issue on Current
Themes and Challenges in FSL Teacher Education).http://www.aclacaal.org/Revue/vol-
11-nol-art-bournot-trites.pdf

Bruner, J. (1973). Going beyond the information given. New York: Norton. Calvé, P. (1991).
Vingt-cing ans d'immersion au Canada: 1965-1990. Etudes de linguistiques appliquée,
82, 7-23.

Carr, W. (2006). Le francais intensif : un programme a considérer! BC Teacher Magazine, 18(4),
12.

Charaudeau, P. (1992). Grammaire du sens et de I’expression. Paris : Hachette.

Chartrand, S. (2001). Les composantes d’une grammaire du texte. Correspondance, 7(1).
Retrieved on August 30, 2007 from http://www.ccdmd.qc.ca/correspo/Corr7-
1/Compos.html

Collier, V. P. (1992). The Canadian bilingual immersion debate: A synthesis of research
findings. Studies in Second Language Acquisition, 14, 87-97.

Courtillon, J, (2001). La mise en oeuvre de la “grammaire du sens” dans une approche
communicative. Ela, 122, 153-164.



http://www.ccdmd.qc.ca/correspo/Corr7-

Cummins, J. (1987). Immersion programs: Current issues and future directions. In I. Stewin and
S. McCann (Eds.), Contemporary Educational Issues: The Canadian Mosaic. Toronto,
Copp Clark Pitman.

Cornaire, C. (2001). Regards sur la didactique des langues secondes. Outremont: Les Editions
Logiques.

Genesee, F. (1987). Learning through two languages: Studies of immersion and bilingual
education. Cambridge, Massachusetts, Newbury House.

Day, E., and Shapson, S. (1996). A national survey: French immersion teachers’ preparation and
their professional development needs. The Canadian Modern Language Review, 52, 248-
270.

de Salins, G. D. (1996). Grammaire pour I’enseignement /apprentissage du FLE. Paris:
Didier/Hatier.

Flewelling, J. (1995). Addressing the challenge for FSL teachers: How to maintain and improve
language, pedagogical skills and cultural knowledge. The Canadian Modern Language
Review, 52(1), 22-33.

Gardner, R., Smythe, P. C., and Clément, R. (1977). Intensive second language study: effects on
attitudes, motivation and French achievement, Language Learning, 27, 243-21.

Germain, C., and Netten, J. (2004a). Etude qualitative du régime pédagogique du francais
intensif. The Canadian Modern Language Review, 60(3), 393-408.

Germain, C., and Netten, J. (2004b). Le francais intensif. The Canadian Modern Language
Review, 60(3), 251-262.

Germain, C., and Netten, J. (2004c). Le francais intensif. Vers une transdisciplinarité en langue
seconde. Québec francais, 132. Retrieved on April 2, 2008 from
http://www.caslt.org/pdf/16 Netten-Germain Babylonia 2005.pdf

Grimmett, P. P., and Echols, F. (2001). Teacher and administrator shortages in changing times:
Avoiding the dilemma of saving the train from hijackers to find there's no train left!
Prepared for the pan Canadian symposium on the research on education. Retrieved on
August 27, 2007 from http://www.cmec.ca/stats/pcera/symposium2001/indexe.asp

Grimmett, P. P., and Echols, F. H. (2000). Teacher and administrator shortages in changing
times. Canadian Journal of Education, 25(4), 328-343.

Likert, R. (1932). Technique for the measurement of attitudes. Archives of Psychology, 140, 1-
55.

Lussier, D., and Masse, C. (1995). Un bain culturel et linguistique de trois mois en milieu
francophone, peut-il effacer les lacunes de I’'immersion. The Canadian Modern Language
Review, 52(1), 59-80.

Lyster, R. (2007). Learning and teaching languages through content: A
counterbalancedapproach. Amsterdam: John Benjamins Publishing Company.

Lyster, R. (1987). Speaking immersion. The Canadian Modern Language Review, 43, 701-717.

Macfarlane, A., and Hart D. (2002). Shortages of French as a second language teachers: Views
of school districts, faculties of education and ministries of education. Ottawa: Canadian
Parents for French.

Majhanovich, S. (1990). Challenge for the 90°s: The problem of finding qualified staff for
French core and immersion programs. The Canadian Modern Language Review, 46(3),
452-468.

Murdoch, G. (1994). Language development provision in teacher training curricula. ELT journal,
48, 253-265.



Piaget, J. (1970). The Science of education and the psychology of the child. NY: Grossman.

Phipps, S., and Borg, S. (2007). "Exploring the relationship between teachers’ beliefs and their
classroom practice". The Teacher Trainer, 21(3), 7-19.

Spilka, I. V. (1976). Assessment of second language performance in immersion programs.
Canadian Modern Language Review, 32( 5), 543-561.

Swain, M. (1996). Integrating language and content in immersion classrooms: research
perspectives. The Canadian Modern Language Review, 52(4), 529 - 548.

Vandendorpe, C. (1995). Au dela de la phrase : la grammaire du texte. In S. Chartrand (Ed.)
Pour un nouvel enseignement de la grammaire (pp. 83-105). Montréal : Editions
Logiques,

Veilleux, 1., and Bournot-Trites, M. (2005). Standards for the language competence of French
immersion teachers: Is there a danger of erosion. Canadian Journal of Education, 28(3),
487-507.

Vignola, M.-J., and M. Wesche. (1991). L'écriture en langue maternelle et en langue seconde
chez les dipldmés d'immersion francaise. Etudes de Linguistique Appliquée, 82, 94-115



